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Abstract
Modern theories of foreign language teaching are getting developed. The constant society digitalization influences it. 
Generation Z students closely associate their lives with technology. Moreover, teachers must find ways to apply effectively 
information and communication technologies in the learning process. In our opinion, one of the ways is the concept of 
blended learning. It implies the optimal combination of traditional pedagogical technologies and distance, online learning. 
The purpose of our research is to examine the effectiveness of the concept of blended learning in the process of learning 
a foreign language for students of non-philological majors. For this purpose, we conducted a pedagogical experiment. It 
assumes the introduction of the concept of blended learning in the educational process of higher education. The research 
was carried out with Ukrainian students of non-philological majors during the study of English (offline and online). Also, 
international students who are studying Ukrainian as a foreign language were involved. Comparative analysis of students’ 
readiness to learn using different blended learning tools was used. Methods of mathematical statistics (nonparametric 
Kruskal-Wallis and Mann-Whitney criteria) were utilized to analyse and process the experimental data. The results of 
the study indicate the effectiveness of blended learning technology usage in the process of foreign language teaching. 
Nevertheless, they show that the proposed tools help students better master a foreign language. Besides, students are both 
in active learning and passively reinforcing their knowledge using digital technologies during education. The authors 
consider it indisputable that blended learning tools should be used to some extent for students of all majors. The authors 
understand that the proposed tools are not exhaustive and definitive. Their list should be extended, and the use of specific 
tools depends on the teacher, students, the course, and other factors.
Keywords: learning management system; computer-supported collaborative learning; computers and learning; pedagogical 
experiment.
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Ⱥɧɨɬɚɰɿɹ
ɋɭɱɚɫɧɿ ɬɟɨɪɿʀ ɜɢɤɥɚɞɚɧɧɹ ɜɰɿɥɨɦɭ ɬɚ ɨɤɪɟɦɨ ɭ ɫɮɟɪɿ ɦɨɜɧɨʀ ɩɿɞɝɨɬɨɜɤɢ ɨɬɪɢɦɭɸɬɶ ɧɨɜɢɣ ɩɨɲɬɨɜɯ ɞɥɹ ɪɨɡɜɢɬɤɭ. 
ɐɟɣ ɩɨɲɬɨɜɯ ɞɚɽ ɩɨɫɬɿɣɧɚ ɞɿɞɠɢɬɚɥɿɡɚɰɿɹ ɫɭɫɩɿɥɶɫɬɜɚ. ɍɱɧɿ ɩɨɤɨɥɿɧɧɹ «Z» ɬɿɫɧɨ ɩɨɜ’ɹɡɭɸɬɶ ɫɜɨɽ ɠɢɬɬɹ ɡ ɬɟɯ-
ɧɨɥɨɝɿɹɦɢ. ȱ ɜɢɤɥɚɞɚɱɿ ɦɚɸɬɶ ɡɧɚɣɬɢ ɲɥɹɯɢ ɟɮɟɤɬɢɜɧɨɝɨ ɡɚɫɬɨɫɭɜɚɧɧɹ ɿɧɮɨɪɦɚɰɿɣɧɨ-ɤɨɦɭɧɿɤɚɰɿɣɧɢɯ ɬɟɯɧɨɥɨɝɿɣ 
ɭ ɩɪɨɰɟɫɿ ɧɚɜɱɚɧɧɹ. Ɉɞɧɢɦ ɡ ɬɚɤɢɯ ɲɥɹɯɿɜ ɽ, ɧɚ ɧɚɲɭ ɞɭɦɤɭ, ɤɨɧɰɟɩɰɿɹ ɡɦɿɲɚɧɨɝɨ ɧɚɜɱɚɧɧɹ (blended learning), ɡɝɿɞɧɨ 
ɡ ɹɤɨɸ ɬɪɚɞɢɰɿɣɧɿ ɩɟɞɚɝɨɝɿɱɧɿ ɬɟɯɧɨɥɨɝɿʀ ɨɩɬɢɦɚɥɶɧɨ ɩɨɽɞɧɭɸɬɶɫɹ ɡ ɞɢɫɬɚɧɰɿɣɧɢɦ, ɨɧɥɚɣɧ-ɧɚɜɱɚɧɧɹɦ. Ɇɟɬɨɸ 
ɧɚɲɨɝɨ ɞɨɫɥɿɞɠɟɧɧɹ ɽ ɩɟɪɟɜɿɪɤɚ ɟɮɟɤɬɢɜɧɨɫɬɿ ɡɚɫɬɨɫɭɜɚɧɧɹ ɤɨɧɰɟɩɰɿʀ ɡɦɿɲɚɧɨɝɨ ɧɚɜɱɚɧɧɹ ɜ ɩɪɨɰɟɫɿ ɜɢɜɱɟɧɧɹ 
ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɫɬɭɞɟɧɬɚɦ ɧɟɮɿɥɨɥɨɝɿɱɧɢɯ ɫɩɟɰɿɚɥɶɧɨɫɬɟɣ. Ⱦɥɹ ɰɶɨɝɨ ɨɛɪɚɧɨ ɬɚɤɢɣ ɦɟɬɨɞ ɞɨɫɥɿɞɠɟɧɧɹ ɹɤ ɩɟɞɚ-
ɝɨɝɿɱɧɢɣ ɟɤɫɩɟɪɢɦɟɧɬ ɡ ɜɩɪɨɜɚɞɠɟɧɧɹ ɤɨɧɰɟɩɰɿʀ ɡɦɿɲɚɧɨɝɨ ɧɚɜɱɚɧɧɹ ɜ ɧɚɜɱɚɥɶɧɢɣ ɩɪɨɰɟɫ ɡɚɤɥɚɞɭ ɜɢɳɨʀ ɨɫɜɿɬɢ. 
ɉɪɨɜɟɞɟɧɚ ɪɨɛɨɬɚ ɡ ɭɤɪɚʀɧɫɶɤɢɦɢ ɫɬɭɞɟɧɬɚɦɢ ɧɟɮɿɥɨɥɨɝɿɱɧɢɯ ɫɩɟɰɿɚɥɶɧɨɫɬɟɣ ɩɿɞ ɱɚɫ ɧɚɜɱɚɧɧɹ ɚɧɝɥɿɣɫɶɤɨʀ ɦɨɜɢ 
ɜ ɚɭɞɢɬɨɪɿʀ ɬɚ ɡɿ ɫɬɭɞɟɧɬɚɦɢ ɡ ɿɧɲɢɯ ɤɪɚʀɧ ɩɿɞ ɱɚɫ ɜɢɜɱɟɧɧɹ ɧɢɦɢ ɭɤɪɚʀɧɫɶɤɨʀ ɦɨɜɢ ɹɤ ɿɧɨɡɟɦɧɨʀ. ɐɿ ɞɜɿ ɝɪɭɩɢ ɫɬɭ-
ɞɟɧɬɿɜ ɞɨɡɜɨɥɢɥɢ ɩɪɨɜɟɫɬɢ ɤɨɦɩɟɪɚɬɢɜɧɢɣ ɚɧɚɥɿɡ ɝɨɬɨɜɧɨɫɬɿ ɫɬɭɞɟɧɬɿɜ ɧɚɜɱɚɬɢɫɹ ɡɚ ɞɨɩɨɦɨɝɨɸ ɪɿɡɧɢɯ ɿɧɫɬɪɭ-
ɦɟɧɬɿɜ ɡɦɿɲɚɧɨɝɨ ɧɚɜɱɚɧɧɹ. Ɂ ɦɟɬɨɸ ɚɧɚɥɿɡɭ ɬɚ ɨɛɪɨɛɤɢ ɟɤɫɩɟɪɢɦɟɧɬɚɥɶɧɢɯ ɞɚɧɢɯ ɜɢɤɨɪɢɫɬɚɧɿ ɦɟɬɨɞɢ ɦɚɬɟ-
ɦɚɬɢɱɧɨʀ ɫɬɚɬɢɫɬɢɤɢ (ɧɟɩɚɪɚɦɟɬɪɢɱɧɿ ɤɪɢɬɟɪɿʀ Ʉɪɭɫɤɚɥɚ-ɍɨɥɥɿɫɚ ɬɚ Ɇɚɧɧɚ-ɍɿɬɧɿ). Ɋɟɡɭɥɶɬɚɬɢ ɞɨɫɥɿɞɠɟɧɧɹ 
ɫɜɿɞɱɚɬɶ ɩɪɨ ɟɮɟɤɬɢɜɧɿɫɬɶ ɡɚɫɬɨɫɭɜɚɧɧɹ ɬɟɯɧɨɥɨɝɿʀ ɡɦɿɲɚɧɨɝɨ ɧɚɜɱɚɧɧɹ ɜ ɩɪɨɰɟɫɿ ɜɢɜɱɟɧɧɹ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ. Ɍɚ 
ɩɨɤɚɡɭɸɬɶ, ɳɨ ɡɚɩɪɨɩɨɧɨɜɚɧɿ ɿɧɫɬɪɭɦɟɧɬɢ ɜɜɟɞɟɧɿ ɭ ɩɪɨɰɟɫ ɧɚɜɱɚɧɧɹ ɿɧɨɡɟɦɧɨʀ ɦɨɜɢ ɞɨɩɨɦɚɝɚɸɬɶ ɫɬɭɞɟɧɬɚɦ 
ɤɪɚɳɟ ʀʀ ɨɩɚɧɭɜɚɬɢ. Ɉɤɪɿɦ ɰɶɨɝɨ ɫɬɭɞɟɧɬɢ ɡɧɚɯɨɞɹɬɶɫɹ ɹɤ ɭ ɚɤɬɢɜɧɨɦɭ ɧɚɜɱɚɧɧɿ ɬɚɤ ɿ ɩɚɫɢɜɧɨ ɩɿɞɤɪɿɩɥɸɸɬɶ ɫɜɨʀ 
ɡɧɚɧɧɹ ɤɨɪɢɫɬɭɸɱɢɫɶ ɰɢɮɪɨɜɢɦɢ ɬɟɯɧɨɥɨɝɿɹɦɢ ɩɿɞ ɱɚɫ ɧɚɜɱɚɧɧɹ. Ⱥɜɬɨɪɢ ɜɜɚɠɚɸɬɶ ɛɟɡɡɚɩɟɪɟɱɧɢɦ ɬɨɣ ɮɚɤɬ, 
ɳɨ ɿɧɫɬɪɭɦɟɧɬɢ ɡɦɿɲɚɧɨɝɨ ɧɚɜɱɚɧɧɹ ɜ ɬɿɣ ɱɢ ɿɧɲɿɣ ɦɿɪɿ ɦɚɸɬɶ ɡɚɫɬɨɫɨɜɭɜɚɬɢɫɹ ɞɥɹ ɫɬɭɞɟɧɬɿɜ ɜɫɿɯ ɧɚɩɪɹɦɿɜ 
ɩɿɞɝɨɬɨɜɤɢ. Ⱥɜɬɨɪɢ ɪɨɡɭɦɿɸɬɶ, ɳɨ ɡɚɩɪɨɩɨɧɨɜɚɧɿ ɿɧɫɬɪɭɦɟɧɬɢ ɧɟ ɽ ɜɢɱɟɪɩɧɢɦɢ ɬɚ ɨɫɬɚɬɨɱɧɢɦɢ. Ȳɯ ɩɟɪɟɥɿɤ ɦɚɽ 
ɛɭɬɢ ɩɪɨɞɨɜɠɟɧɢɣ ɬɚ ɜɢɤɨɪɢɫɬɚɧɧɹ ɬɢɯ ɱɢ ɿɧɲɢɯ ɿɧɫɬɪɭɦɟɧɬɿɜ ɡɚɥɟɠɢɬɶ ɜɿɞ ɜɢɤɥɚɞɚɱɚ, ɫɬɭɞɟɧɬɿɜ, ɞɢɫɰɢɩɥɿɧɢ, 
ɳɨ ɜɢɤɥɚɞɚɽɬɶɫɹ ɬɚ ɿɧɲɢɯ ɱɢɧɧɢɤɿɜ. 
Ʉɥɸɱɨɜɿ ɫɥɨɜɚ: ɫɢɫɬɟɦɚ ɭɩɪɚɜɥɿɧɧɹ ɧɚɜɱɚɧɧɹɦ; ɧɚɜɱɚɧɧɹ ɡɚ ɞɨɩɨɦɨɝɨɸ ɤɨɦɩ’ɸɬɟɪɧɢɯ ɬɟɯɧɨɥɨɝɿɣ; ɤɨɦɩ’ɸɬɟɪɢ 
ɬɚ ɧɚɜɱɚɧɧɹ, ɩɟɞɚɝɨɝɿɱɧɢɣ ɟɤɫɩɟɪɢɦɟɧɬ.
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ɆɈȼɂ ɋɌɍȾȿɇɌȺɆ ɇȿ ɎȱɅɈɅɈȽȱɑɇɂɏ ɋɉȿɐȱȺɅɖɇɈɋɌȿɃ
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Introduction
The digitalization of society has led to the 

emergence of new challenges for language 
teachers. The newest technologies that surround 
Generation Z are stimulating the emergence of 
new requirements for foreign language classes. 
Teachers are continually implementing the latest 
technologies into the classes. The way based on 
modern technologies to modernize the educational 
process is blended learning (Allen, 2007; Smith & 
Hill, 2019; Hrastinski, 2019). According to which 
traditional pedagogical technologies are optimally 
combined with distance and online learning.

The definition of «blended learning» is given by 
K. J. Bonk and C. R. Graham. «Blended learning» is 
a learning system that combines traditional face-to-
face learning with computer-mediated technology 
(Bonk and Graham, 2006).

Teachers and scientists around the world 
research this topic (Moskal et al., 2013; DeBoer 
et al., 2014; Paulsen & McCormick, 2020). Huge 
study says the computer technology usage helps 
students in learning (Tamim et al. 2011), computer-
supported collaborative learning were analised by 
Chen et al. (2018),

Our interest is in the peculiarities of applying 
the blended learning technologies in the process 
of foreign language teaching (Fomyna, 2014; 
Aynutdinova, 2015; Chilingaryan and Zvereva, 
2017).

The modern vector of Ukraine’s development 
determines a progressive transition from traditional 
teaching methods focused on the passive audience 
to more technological ones focused on the active 
audience (Vogler et al., 2019; Zydney et al., 
2019; Money & Dean, 2019). At the forefront 
is the formation of students’ soft skills and the 
introduction of computer and digital literacy.

Applying information technology in foreign 
language teaching methodology dates back to the 
80s of the last century. Ray Clifford, director of 
the Brigham Young University Institute for the 
Humanities and the Center for Linguistic Research, 
notes that technology will never replace a teacher. 
However, teachers who do not use technology 
will be replaced (Healey et al. 2008). Teachers of 
Ukrainian educational institutions use information 
and communication technologies to help students 
master the material much faster for more than 20 
years (Kukharenko, 2016). 

Our study aims to test the effectiveness of 
blended learning technologies in the process of 
foreign language teaching for students of non-
philological majors. 

We understand information and communication 
technologies (ICT) as a set of software, hardware, 
communication tools, and ways of their application 
to ensure high efficiency and informatization of the 
educational process (Facer, 2013; Ruliene, 2017; 
Asarta & Schmidt, 2020). ICTs are particularly 

useful in working with students who belong to 
Gene ration Z. Those are born from late 1990 to 
2010 in the era of digital progress (Popov, 2018; 
Ros  pi gliosi, 2019) («Digital natives» or «Gen 
Z»). They, digital natives, cannot feel comfortable 
without the Internet and gadgets. Hence, the use 
of information and communication technologies 
positively affects the educational process (Helm 
et al., 2020).

The active usage of information and communi-
cation technologies in education is indeed one of the 
essential steps in transforming a higher education 
institution into a University 3.0 (Kushnir et al., 
2019).

The development of ICT facilitates the de-
termination of channels of learners’ information 
perception (Morris et al., 2019). A student-centered 
approach claims to choose the right (verbal, audio, 
kinesthetic, visual) channels of information flow 
(Kyreev, 2018; Romadhon et al., 2019; Brook & 
Pedler, 2020). The use of ICT helps better informa-
tion assimilation by students. In our opinion, a 
language teacher of the XXI century should be an 
innovator in his teaching style and operate with 
educational ICT.

Analysis of pedagogical research allows us 
to conclude that one of the most influential and 
well-known educational approaches to ICT use 
is blended learning (Mitsenko, 2019). Traditional 
learning technologies are combined with distance, 
e-learning and mobile learning to harmoniously
combine the theoretical and practical components of
the learning process (Boelens et al., 2018; MacLeod
et al., 2018; Singh & Miah, 2020).

Blended learning technologies are especially 
useful in foreign language teaching, as it provides 
the opportunity for live communication, online 
communication, reading, watching videos, and 
more (Hubackova et al., 2011; Lee et al., 2017; 
Nalimova & Valeev, 2019).

To date, there are several dozen models (options) 
for the implementation of blended learning 
technology. They differ in accents, purpose, goals, 
costs, and others. Simultaneously, the classification 
of the American researcher MB Horn is generally 
accepted, which identifies six models of blended 
learning (Horn, Staker, 2011).

• Face-to-Face Driver (Driver – Full-time
education). The teacher personally teaches
the main amount of educational material in
the classroom. The required amount of online
training is added to the classroom course,
which is thus additional and complements
the traditional one.

• Rotation model. There is a rotation of
classroom classes and independent work of
students online.

• Flex model. The training course is mainly
conducted online. The teacher coordinates
the activities of students through the network.
«Live» contacts occur as needed.
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• Online Lab. The course is taught online in
an equipped classroom under the guidance
of a teacher.

• Self-Blend Model. Students independently
choose training courses to study online.

• Online Driver Model (Driver – Online
education). Learning takes place online
through an educational platform. Contacts
with the teacher are also carried out in the
mode of remote access, face-to-face classes
and meetings are not provided, but can be
added as needed.

The teacher’s work in the blended learning 
model begins with creating a course and structuring 
it. It is necessary to determine the material for 
classwork and distance learning. 

1) The materials for distance learning are posted
on the chosen online platform. These materials 
include practical work, recommended references, 
projects for group work. The teacher sets checkups 
and self-control tasks.

2) Webinars, individual, and group online
consultations should be used for online learning. 
The teacher here advises, coordinates, and directs 
student’s cognitive activity and motivation 
(Vanslambroucket al., 2017). Online learning 
activities involve the simultaneous (at one time) 
work of students with the teacher. Note that there 
are options for implementing a blended learning 
model that does not include an online learning unit. 
The main difference from the distance learning is 
synchronization between student and teacher. 

3) The traditional «face-to-face» learning
includes discussions, debates, interviews, and 
defending students’ projects. This model is the most 
dialogical / polylogical communication.

The teacher evaluates a student’s work in three 
blocks of the course. It is true that, depending on 
the specifics of the course, the teacher can evaluate 
a particular block of the course higher.

To identify the best ways to implement blended 
learning technologies in the process of foreign 
language teaching, to identify pros and contras, we 
conducted a pedagogical experiment. Its relevance 
is due to the need to establish the most effective 
means of blended learning a foreign language 
teaching.

Methods and Materials
The experiment was carried out during the 2019-

2020 first semester, based on the Kyiv Institute 
of Business and Technology and the College of 
Economics and Technology. The experimental 
study included three experimental (EG) and three 
control groups (CG). A total of 87 students of 
control and experimental groups and three teachers 
participated in the pedagogical experiment.

Kyiv Institute of Business and Technology 
provides education using the Google Class-
room – a free online educational platform. In the 

university, we use Google Classroom as a Learning 
Management System (LMS) since 2016. So we 
continued to use Google Classroom for both and 
CG and EG.

At the first stage of the experiment, we selected 
the three experimental groups (EG) and three 
control groups (CG), around 15 students in each. 
We had the grades for the previous semester for this 
class, and we took the percentage of the number of 
students for every grade as an initial point (Table 1). 

Every teacher had two groups – one experimental 
and one control. Each teacher decided what 
models and technologies to use in the EG. All 
of heir courses included the same learning secti-
ons – Listening, Reading, Speaking, and Writing. 
Furthermore, each pair pf CG and EG had the same 
level of language they were studying.

The experiment started in September 2019 and 
was carried out until the end of the first semester. 
We wanted to proceed until the end of the second 
semester, but the COVID-19 pandemic stopped 
us. We had to change all the learning process from 
offline to only online.

We used the nonparametric Kruskal-Wallis and 
Mann–Whitney U-test to identify the difference in 
academic performance of the EG and CG on the 
initial level. The computer program SPSS Statistics 
22 was used for calculations.

Teachers who took part in the pedagogical 
expe ri ment used several blended learning models 
depending on the didactic purpose in foreign 
language teaching in the EG. Using the capabilities 
of Google Classroom, teachers developed their 
cour ses, created tasks of various types, added 
the necessary links, manuals, tutorial videos, 
diagrams, and more. Teachers invited students 
to take the course, set deadlines for tasks, check 
their performance, and evaluate. We emphasize 
that according to the variant of blended learning 
«Face-to-Face Driver», the tasks placed in Google 
Classroom were a supplement to the classroom 
work.

Such a variant of «rotation model» as «Flipped 
Classroom» was widely used in EG’s educational 
process. According to Gelgoot et al. (2020) flipped 
classrooms are more important to motivate students 
then to increase their academic achievements. 
According to this approach, what in traditional 
education usually relies on students’ classroom work 
(acquaintance with new material) was performed 
independently. Consolidation of self-studied 
material took place in the classroom, with the 
teacher’s support and interaction with classmates. 
Students’ classroom work during practical classes 
(traditional learning unit) complements their 
independent work using the educational platform 
Google Classroom (distance education unit).

The educational process in the CG was carried 
out within the traditional organizational forms 
and methods of foreign language teaching during 
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classroom and independent work in the Google 
Classroom. 

Results
Evaluation of students’ academic achievements 

at the end of the main stage of the experiment 
confirmed our hypothesis about the effectiveness 
of the use of blended learning technology in 
the process of learning a foreign language (see 
Table 1, Fig. 1-4).

Discussion and Conclusion
Based on the calculations, the difference in 

academic achievements in a foreign language of EG 
and CG is not statistically significant (p � 0.05) at 
the beginning of the experiment.

During the main stage of the experiment, we 
implemented blended learning technologies into 
EG’ educational process. We had a traditional 
educational process in CG. We measured the level of 
academic achievement at the end of the experiment. 
Based on the application of nonparametric criteria 
of Kruskal-Wallis and Mann–Whitney U-test in the 
analysis of the experiment results, we saw the level 
of academic achievement in EGs (by «listening», 

«reading» and «writing») was higher than in the 
CG. The difference in the academic achievements 
of CG and EG is statistically significant (p � 
0.05) (see Table 1, Fig. 1, 2, 4). Simultaneously, 
it was found that the «speaking» section shows no 
statistically significant difference in the educational 
achievements of CG and EG (see Table 1, Fig. 3). 
Finally, the identification of differences in the 
academic achievements of EG and CG proves its 
statistical significance.

The results of the experiment show that blended 
learning is appropriate and effective in foreign 
language teaching. Also, in the «speaking» section, 
blended learning showed the same effectiveness as 
traditional methods. In our opinion, this is due to 
the specific features of the communication process 
itself. We consider it appropriate to supplement 
blended learning with various communication forms 
in a foreign language through online services and 
social media (Crilly & Kayyali, 2019; Lo ғpez-
Carril et al., 2020; Manca, 2020). We use Google 
Hangouts primarily, as it is already integrated 
with the Google Classroom platform. Furthermore, 

Students’ academic achievements in percentage 
Satisfactory (D) Good (C) Good (B) Excellent (A) Learning sections Groups 
initial final initial final initial final initial final 

EG 34 22 39 27 22 39 5 12 Listening CG 32,5 26 39 35 22 28 6,5 11 
EG 27 17 46 34 20 34 7 15 Reading CG 24 19,5 41 35 26 32,5 9 13 
EG 29 24 42 29 22 32 7 15 Speaking CG 28 22 37,5 26 28 39 6,5 13 
EG 29 20 42 29 24 39 5 12 Writing CG 30,5 24 41 32,5 22 32,5 6,5 11 

Table 1

Fig. 1. The final achievement in CG and EG "Listening"
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Fig. 2. The final achievement in CG and EG «Reading»

Fig. 3. The final achievement in CG and EG «Speaking»

Fig. 4. The final achievement in CG and EG «Writing»
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standard services such as Skype, Zoom, and others 
can be used.

However, ICTs have certain shortcomings that 
can cause difficulties in their implementation into 
the education. First, both the teacher and the student 
must be able to use ICT. Second, online learning 
does not provide an immediate teacher response. 

On the one hand, we need to continue to 
apply blended learning technologies to perform 
educational tasks and sets of exercises to acquire 
speech competence and learn the rules and 
regulations of communication in a foreign language 
environment. On the other hand, the ultimate goal 
of applying blended learning to teaching is to form 
competitive, creative, and talented individuals 
who can respond efficiently to modern society’s 
challenges.

The art icle focuses on the need for the 
application of blended learning. It considers some 
educational technologies that can be implemented 
in the pedagogical activities of language teachers. 
Based on the results of experimental research, the 
authors concluded the effectiveness and feasibility 
of using blended learning technology in foreign 
language teaching. 
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